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PREFACE 





This document supersedes and replaces 
Fashion Arts, RP-54, 1967. It provides the basis 
on which school boards shall review, plan, 
and implement fashion arts programs. 
Fashion Arts, 1990 outlines the ministry’s 
expectations for two Senior Division courses 
in fashion arts. The recommendations in 
this document take into account recent lit- 
erature on fashion as well as changes in the 
fashion industry both within and beyond 
Canada. The document is also designed to 
encourage the development of a fashion arts 
program and of learning strategies that will 
assist students in making the transition from 
school to work or postsecondary institutions. 


This document is divided into two parts: 

- Part A provides an overview of the fashion 
arts field, specifies the course require- 
ments that are common to the curricu- 
lar areas encompassed by fashion arts, 
and sets out the basic policy for fashion 
arts. It is essential that all of the infor- 
mation contained in this section be used 


in planning the courses outlined in Part B. 


- Part B outlines the objectives and con- 
tent that provide the basis for fashion 
arts courses in the Senior Division and 
offers sample learning activities. 


Fashion Arts Course Codes 





Common course codes consist of five char- 

acters. The first three characters of Fashion 

Arts course codes are as follows: 
Introduction to Fashion (NZA) 
Fashion Fundamentals (NZB) 


The fourth character will indicate the grade 
at which the course is offered: 

3 = Grade 11 

4-—= Grade 12 


The fifth character will indicate the level of 
difficulty: 

A = Advanced 

G = General 

B = Basic 


Digitized by the Internet Archive 
in 2021 with funding from 
University of Toronto 


https://archive.org/details/fashionartssenio00onta 


Part A: Planning and Developing Programs 
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INTRODUCTION 





1.1 Definition of Fashion Arts 





In its broadest definition fashion is a 
general social phenomenon that affects and 
shapes all human beings. Fashion may be 
defined as a continuing process of change in 
the styles of living, including dress and 
behaviour, that are accepted or followed by 
large groups of people at any given time 
and place. 

Fashion may be considered a cultural 
activity and a catalyst for social interaction. 
It makes a statement about a time frame 
that is determined by social and cultural 
norms, individualism, environmental needs, 
economic conditions, and technological in- 
novations. Fashion may also produce a visual 
statement of the structures within a society, 
since clothing differentiates among the roles, 
professions, social status, and socio-economic 
positions within a society. 

Fashion must be novel. It is the desire 
for change that leads to the acceptance of 
the cyclical movement of fashion. At cer- 
tain periods fashion may become nostalgic, 
but it will never reappear exactly in the 
same form. While some areas of fashion 
endure over time, as in academic regalia, 
national costume, and religious habits, gen- 
erally fashion is in a constant state of flux. 

Fashion cannot be limited simply to the 
study of clothing or personal adornment. 
Although clothing can be considered as an 
active expression of the fashion of a particu- 
lar period, clothing is only a small part of 
the entire fashion phenomenon. 

The study of such a broad social phe- 
nomenon as fashion requires a wide range of 
perspectives. The areas of economics, psy- 
chology, sociology, aesthetics, anthropology, 
and ethnology all merge in the study of 
fashion. Thus fashion arts can be viewed as 
the social science that studies fashion from 
all of these vantage points. 


For the purpose of this guideline, the 
terms adornment, apparel, dress, fashion, and 
garment are defined as follows: 

- adornment. Decoration or ornamentation. 

- apparel. Clothing of all sorts. The term 
is applied to the apparel industry that 
makes ready-to-wear clothing. 

- dress. Clothes required by custom or 
etiquette for certain occasions or times 
of day; clothes collectively. 

- fashion. Prevailing or accepted style, often 
embracing many styles at one time. 

- garment. Any article of apparel made 
primarily of fabric. 


1.2 The Goals of Education* 





The Ministry of Education in Ontario strives 
to provide in the schools of the province 

equal opportunity for all. In its contribution 
to programs, personnel, facilities, and finances, 
the ministry has the overall purpose of helping 
individual learners to achieve their potential 
in physical, intellectual, emotional, social, 
cultural, and moral development. The goals of 
education, therefore, consist of helping each 


student to: 


1. develop a responsiveness to the dyna- 
mic processes of learning 

Processes of learning include observing, 
sensing, inquiring, creating, analysing, synthe- 
sizing, evaluating, and communicating. The 
dynamic aspect of these processes derives from 
their source in many instinctive human activi- 
ties, their application to real-life experiences, 
and their systematic interrelation within the 


curriculum. 


Fashion arts focuses on the use of clothing, 
dress, and personal appearance to develop 
and enhance communication. In addition, 
fashion arts develops students’ responsive- 
ness to the processes of learning through its 
relevance to life experiences. 


*Ministry of Education, Ontario, Ontario Schools, Intermediate and Senior 


Divisions (Grades 7-12/OACs): Program and Diploma Requirements (OSIS), 
rey. ed. (Toronto: Ministry of Education, Ontario, 1989), pp. 3-4. 
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2. develop resourcefulness, adaptability, 
and creativity in learning and living 
These attributes apply to modes of study and 
inquiry, to the management of personal affairs 
such as career plans and leisure activities, and 
to the ability to deal effectively with chal- 


lenge and change. 


Fashion arts challenges individuals to adapt 
to and cope with changes in the fashion 
industry. By understanding these changes 
and by practising relevant skills, students 
will develop a resourcefulness that will con- 
tribute to creative decision making relative 
to their personal life management, careers, 
and leisure activities. 


3. acquire the basic knowledge and skills 
needed to comprehend and express ideas 
through words, numbers, and other symbols 
Such knowledge and skills will assist the 
learner in applying rational and intuitive pro- 
cesses to the identification and solution of 
problems by: 
a) using language aptly as a means of com- 
munication and an instrument of thought; 
b) reading, listening, and viewing with com- 
prehension and insight; 
c) understanding and using mathematical 


operations and concepts. 


Understanding and using the specialized 
terminology of fashion arts will increase 
students’ ability to communicate. Specific 
writing and interviewing skills that apply to 
the fashion industry can also be developed. 
Since fashion arts involves a substantial visual 
component, an understanding of non-verbal 
communication is essential. 


4. develop physical fitness and 

good health 

Factors that contribute to fitness and good 
health include regular physical activity, an 
understanding of human biology and nutrition, 
the avoidance of health hazards, and concern 


for personal well-being. 


As the technological complexity of textiles and 
cosmetic products increases, consumers must, 
with increasing frequency, make decisions 
regarding the avoidance of health hazards 
and the concern for personal well-being. 

Wise consumer practices, including an 
understanding of the federal Hazardous 
Products Act, are essential to minimize health 
hazards. Safe working environments and the 
wise and safe use of equipment play a major 
role in accident prevention. A study of health 
hazards related to the textile industry, for 
example, should address issues such as safety, 
fumes or odours in the workplace, fire hazards, 
and health concerns such as skin disorders 
and allergies. 

The body image that fashion promotes as 
well as the psychological impact and social 
ramifications of fashion should be examined 
in light of the general well-being of people. 
Fashion arts provides an opportunity to help 
students develop positive attitudes that build 
a sense of self-worth and enhance physical 


well-being. 


5. gain satisfaction from participating and 
from sharing the participation of others 

in various forms of artistic expression 
Artistic expression involves the clarification 
and restructuring of personal perception and 
experience. It is found in the visual arts, music, 
drama, and literature, as well as in other areas 
of the curriculum where both the expressive 
and receptive capabilities of the learner are 


being developed. 


In fashion arts courses students can develop 
their expressive and receptive capabilities 
by selecting and creating their own fashions 
and by becoming aware of and learning to 
appreciate fashion in general, as well as the 
dress of other cultures. 
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6. develop a feeling of self-worth 
Self-worth is affected by internal and external 
influences. Internally it is fostered by realistic 
self-appraisal, confidence and conviction in 
the pursuit of excellence, self-discipline, and 
the satisfaction of achievement. Externally it 
is reinforced by encouragement, respect, and 


supportive eval uation. 


An extension of the fashion arts program 
through a co-operative education experience 
in the fashion industry will allow students 
to enhance their feelings of self-worth. 


7. develop an understanding of the role 
of the individual within the family and 
the role of the family within society 
Within the family the individual shares respon- 
sibility, develops supportive relationships, and 
acquires values. Within society the family con- 
tributes to the stability and quality of a demo- 


cratic way of life. 


In the past, often entire families were involved 
in fashion enterprises. A study of family 
businesses in the field of fashion will help 
students understand the role of individuals in 
a family and of families in society. 


8. acquire skills that contribute to self- 
reliance in solving practical problems in 
everyday life 

These skills relate to the skilful management 
of personal resources, effective participation 
in legal and civic transactions, the art of par- 
enthood, responsible consumerism, the appro- 
priate use of community agencies and services, 
the application of accident-prevention tech- 
niques, and a practical understanding of the 


basic technology of home maintenance. 


The fashion arts program should enable 
students to manage their own clothing 
resources and to understand the purposes and 
requirements of the legal protection offered 
to consumers of fashion. Students will learn 
about supervisory roles and leadership skills 
that will aid them in decision making 

and problem solving related to responsible 


consumerism. 


9. develop a sense of personal responsi- 
bility in society at the local, national, and 
international levels 

Awareness of personal responsibility in society 
grows out of knowledge and understanding of 
one’s community, one’s country, and the rest 
of the world. It is based on an understanding 
of social order, a respect for the law and the 
rights of others, and a concern for the quality 


of life at home and abroad. 


The fashion arts program will enable students 
to interpret objectively the messages of the 
fashion industry that are found in the media. 
As well, they will be able to understand 

the tensions that arise when certain political 
decisions are made in relation to clothing 
production in other countries. 


10. develop esteem for the customs, 
cultures, and beliefs of a wide variety of 
societal groups 

This goal is related to social concord and 
individual enrichment. In Canada it includes 
regard for: 

a) the Native peoples; 

b) the English and French founding peoples; 
c) multiculturalism; 
d) 


national identity and unity. 


The study of fashion can provide valuable 
insights into the various cultures that make 
up society. Students will gain a feeling of 
national pride through an understanding 
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and appreciation of how Canadians have con- 
tributed to Canadian fashion and of how 
Canadian fashion contributes to Canada’s 
economic well-being. 


11. acquire skills and attitudes that will 
lead to satisfaction and productivity in 
the world of work 

In addition to the appropriate academic, tech- 
nical, and interpersonal skills, this goal relates 
to good work habits, flexibility, initiative, 
leadership, the ability to cope with stress, and 
regard for the dignity of work. 


The practical and work-related experiences 
in the fashion arts program can contribute 
to students’ appreciation of the dignity and 
the intrinsic value of work. In fashion arts 
students will have the opportunity to learn 
and practise skills that are relevant to the 
fashion industry, including those related to 
planning, decision making, and dealing with 
stress and change. 


12. develop respect for the envi- 
ronment and a commitment to the 

wise use of resources 

This goal relates toa knowledgeable concern 
for the quality of the environment, the careful 
use of natural resources, and the humane treat- 


ment of living things. 


In the fashion arts program students develop 
an understanding of the need for the preser- 
vation of endangered species. They will also 
be provided with opportunities to examine 
the relationships among human vanity, cloth- 
ing needs, and environmental factors such 

as the responsible use of natural resources. 


13. develop values related to personal, 
ethical, or religious beliefs and to the 
common welfare of society 

Moral development in the school depends in 
part on a consideration of ethical principles 
and religious beliefs, a respect for the ideals 
held by others, and the identification of per- 


sonal and societal values. 


Fashion arts promotes an understanding of 
how attitudes, values, preferences, and beliefs 
influence the choices individuals make about 
fashion. It encourages sensitivity to the rights 
of others in the fashion industry. For exam- 
ple, issues such as the copyright of design, 
the rights of individuals in the workplace, 
and respect for individual creativity and 
choice are examined. 


The preceding goals are not arranged in any 
hierarchical order, nor are they discrete cate- 
gories from which a checklist should be made. 
The integrated nature of learning and the com- 
plex pattern of human development preclude 
such a sequential or fragmented approach. The 
translation of the goals into curriculum objec- 
tives, however, will undoubtedly result in 
sequences of learning appropriate to the par- 
ticular levels and stages of development of the 


students for whom programs are being planned. 


1.3. Aims of Fashion Arts 





The following aims indicate the intent of 
all fashion arts courses. All of these aims 
must be included in the fashion arts courses 
at all levels of difficulty. 
This program will provide opportunities 
for each student to develop: 
~ an understanding of the nature and func- 
tion of fashion in society; 
~ an understanding of the evolution of 
fashion and its relationship to societal 
change in the past, the present, and 
the future; 
- skills that will promote self-esteem and 
personal development; 
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- a basic awareness of and skills in problem 
solving, decision making, and interaction 
with others; 

- an understanding of how attitudes, values, 
preferences, beliefs, and special needs 
influence the choices individuals make 
about fashion; 

- an understanding of the role of the fashion 
industry and its relationship to the 
Canadian economy; 

- an understanding of how technology 
influences the fashion industry and the 
careers within that industry. 


1.4 The Fashion Arts Program: 
Policy 





This guideline provides the policy from 
which school boards shall plan, implement, 
and review a fashion arts program. The 
following conditions apply to credit courses 
developed from this guideline: 

1. Two Senior Division social science courses 
at the basic, general, and advanced lev- 
els of difficulty may be developed from 
this guideline. 

2. Any credit gained from courses developed 
from this guideline may be used as the 
Senior social science credit that students 
require in order to be eligible for an 
Ontario Secondary School Diploma (OSSD). 

3. A maximum of one single-credit course 
may be offered at each of the basic, 
general, and advanced levels of difficulty 
from each course outlined in Part B of 
this guideline. Up to one credit may be 
obtained by a student in any one course; 
in those instances in which a course is 
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delivered in a co-operative education 
mode within the requirements outlined 
in section 5.11 of OSIS and in the ministry 
document Co-operative Education: Policies 
and Procedures for Ontario Secondary Schools, 
1989, a maximum of three credits may 
be allotted for the course. 

4. In order to preserve the cohesiveness of 
the program, no course developed from 
this guideline may be offered for less than 
one-half credit (see section 4.5 of OSIS). 


Even though modular courses for fractional 
credit may be developed from this guideline, 
each course must be offered for at least 
one-half credit and must be assigned a course 
code. The principal should verify that mod- 
ular courses maintain the integrity and intent 
of the program as outlined in this guideline. 

Where there is insufficient enrolment 
for a particular course, a bilevel or multi- 
grade class may be established (see sec- 
tion 5.5 of OSIS). Courses may also be 
designed for individualized instruction. 

The aims of fashion arts and the pro- 
gram itself are equally relevant to young men 
and young women. It is therefore expected 
that all courses will be planned for co- 
educational classes and will contain a balance 
of references to the needs and perceptions 
of men and women. (See also section 2.2, “Sex 
Equity”, of this part of the guideline.) 

It is also expected that the needs of 
students with differing learning abilities and 
interests will be met, either within each 
course, through some form of individualized 
instruction, or in separate courses with 
different emphases or different levels of 
difficulty. (Additional suggestions in this 
regard are provided in section 3, ‘‘Planning 
Instructional Approaches’’.) 
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The fashion arts program consists of 
two courses: Introduction to Fashion Arts 
(NZA) and Fashion Fundamentals (NZB). 
Although there are no prerequisites for the 
fashion arts courses, it is highly recommended 
that students take Introduction to Fashion 
Arts before taking Fashion Fundamentals. 

Within the fashion arts program, each 
course will: 

- reflect the goals of education; 

- contribute to the attainment of each of 
the aims of fashion arts; 

- reflect the appropriate course objectives 

and content outlined in Part B. 


This guideline will make necessary the 
review and revision of existing fashion arts 
programs, which will result in appropriate 
changes in courses, course descriptions in 
student handbooks, and the counselling of 
students. The process within school boards 
of reviewing, planning, and implementing 
programs and courses should involve the 
development of a variety of programs and 
courses that suit the particular needs of 
each school board while still satisfying the 
requirements of this guideline. It is sug- 
gested that a statement of purpose for courses 
in fashion arts be developed and that the 
statements for each level reflect the general 
goals of education, the aims of fashion arts, 
and the specific objectives of each course. 
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CONSIDERATIONS IN DEVELOPING 





- PROGRAMS 


2.1 Needs of Adolescent Students 





During their years in the Senior Division 
students are maturing into young adults. 
The tasks of critical importance at this 
stage of the life cycle include the following: 
adjustment to the approaching independence 
from parents and other authority figures; 
establishment of effective social and work- 
ing relationships with others; preparation 
for a possible vocation; and further develop- 
ment of a system of values and a sense of 
identity. An understanding of these tasks of 
late adolescence can be useful in designing 
courses that meet the needs and interests of 
students in the Senior Division. The fashion 
arts program shall be structured to encour- 
age the development of resourcefulness, cre- 
ativity, independence, and self-exploration. 

Senior Division students are increasingly 
aware of the variety of lifestyles in our 
multicultural society. They are also aware 
of the role of fashion in projecting both a 
personal and a social image and they are 
ready to examine the values that underlie 
personal decisions and societal trends in 
fashion. 


2.2 Sex Equity 


The Ministry of Education requires that all 
courses in schools be equally available to 
male and female students. This policy has 
special significance in fashion arts. 

This guideline provides for the develop- 
ment of a program that has equal applicabil- 
ity and appeal to male and female students. 
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It is intended that the learning environment, 
including the resources and teaching strate- 
gies, avoid perpetuating sex-role stereotyp- 
ing and reflect the philosophy of sex equity. 
Thus teachers should be sensitive to the 
needs of both sexes when preparing courses 
of study. 

Men and women are equally involved with 
fashion. A co-operative effort on the part of 
students, parents, administrators, and teach- 
ers is required to help overcome stereotypi- 
cal thinking that suggests that fashion courses 
are only for women. 


2.3. Exceptional Students 





Exceptional students should participate in 
fashion arts courses at levels congruent with 
their interests and aptitudes. Teachers should 
be prepared to make appropriate modifica- 
tions to the program (in terms of teaching 
strategies, pacing, assessment and evaluation, 
and the use of facilities and equipment) for 
students with a variety of exceptionalities. 
Exceptional students are identified by 
an Identification, Placement, and Review 
Committee (IPRC) according to procedures 
outlined in the Education Act and its regu- 
lations. There are five broad areas of excep- 
tionality - behavioural, communicational, 
physical, intellectual (including gifted), 
and multiple. (See also section 2.3 of OSIS.) 
Special education legislation requires 
that appropriate courses be developed or 
modified to accommodate each exceptional 
student’s individual needs. The modifica- 
tions required in fashion arts may be quite 
extensive and may require the use of spe- 
cially designed learning areas and adapted 
or specialty equipment for severely handi- 
capped students (e.g., specially designed 
small equipment, lower counters for students 
in wheelchairs, and appropriate computer 
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programs and equipment for pattern drafting, 
figure analysis, and clothing construction). 
The programs offered to exceptional 
students must be based on and modified by 
continuous assessment and evaluation. Flex- 
ible assessment techniques, such as observa- 
tion and teacher-student interviews, should 
be used to supplement the more formal 
types of assessment so that a more personal 
and complete picture of the student’s prog- 
ress may be obtained. Students could be 
assessed on oral presentations rather than 
written assignments; students who cannot 
talk or write could be assessed on assign- 


ments that they complete on microcomputers. 


In preparing to teach exceptional stu- 
dents, teachers should acquire information 
about them from resource staff who know 
the students, from the students’ records, 
through observation and personal contact 
with each student, and through ongoing 
consultation with parents or guardians. 

As teachers become acquainted with 
their exceptional students, they will adopt 
strategies and approaches that meet their 
needs. The following Ministry of Educa- 
tion publications contain suggestions on 
teaching strategies for students with various 
exceptionalities: 

- Behaviour (1986) 
- Programming for the Gifted (1985) 
- Handbook for Teachers of Students With 

Learning Disabilities (1986) 

- Vision (1987) 


The following suggestions are intended to 
give teachers a sample of ideas for teaching 
exceptional students. 


Students With Behavioural 
Exceptionalities 
- Instructions should always be expressed 
clearly and concisely. 
- Additional supervision should be 
provided around potentially dangerous 
tools and equipment. 


- Tasks should be assigned at each student’s 
level of ability to maximize his or her 
opportunities for success and satisfaction. 
Routines should be consistent and car- 


ried out with minimal disruption. 


Specific tasks should be defined clearly at 
the outset, and a schedule of activities 
should be maintained. 


A quiet area should be provided for 
students who are temporarily unable 
to cope. 


Acceptable behaviour should be consis- 
tently reinforced in a positive manner, 
and misbehaviour should also be handled 
consistently, so that students understand 
the cause-and-effect relationship between 
their behaviour and its consequences. 


Students With Communication 
Exceptionalities 
* New vocabulary should be taught in 
context; objects used in class activities 


should be labelled. 


Visual and auditory aids should be used 


to reinforce printed materials. 


Teachers should enunciate clearly and 
rephrase any question or statement that 
students do not understand. 


Classroom distractions should be reduced 
to a minimum. 
Alternative modes of communication 


should be provided (e.g., microcomput- 
ers and appropriate software) to elimi- 
nate barriers to students’ self-expression. 


Students With Physical Exceptionalities 
- If necessary, students should be given 

extra time for the completion of assign- 
ments. Where appropriate, the amount 
of writing should be reduced, or per- 
haps writing should be eliminated and 
alternative methods of recording 
(e.g., tape-recorders) utilized. 
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- Videotaped demonstrations can be shown 
for purposes of review. 

- Additional space and modified equip- 
ment and tools might be required to 
accommodate a wheelchair. 

- Floors should be free of obstructions 
and covered with non-slip materials. 

- Computers, computer software, Bliss 
Symbolics, or other resources should be 
provided for students who are unable to 


communicate by talking or writing. 


Students With Intellectual 
Exceptionalities (Other Than Gifted) 

«Rules should be consistent and should 
be expressed simply and clearly. Sequen- 
tial instructions that are developed in 
logical steps should be used. 

« New skills should be demonstrated and 
their practice supervised, especially when 
activities involve the use of potentially 
dangerous equipment. 


Immediate feedback should be provided 
to students. 


e 


Improvements in levels of performance 
should be expected, encouraged, and 
applauded. 


Functional language and computational 
skills should be reinforced in each les- 
son if possible. Print materials should 
be chosen to suit students’ reading levels. 


The development of individual skills 
should be stressed, and competition 
avoided. 


Students With Intellectual 
Exceptionalities (Gifted) 
- Creativity, divergent thinking, and the 
skills of analysis, synthesis, and evalua- 
tion should be encouraged. 
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- Students should be encouraged to deve- 
lop organizational and leadership skills 

through the preparation of class presen- 
tations in which they make use of 

a wide variety of media and of the 

new technology. 

Individual projects requiring indepen- 


dent study should be emphasized. High 


standards should be maintained to en- 
courage students to extend themselves. 


Outside resources, including personnel, 
facilities, and equipment, should be used. 
Teachers should draw on the expertise 
of people in the community to enhance 
learning activities. 


2.4 Adult Students 





Adults enrolled in regular school programs 
may be grouped in classes composed exclu- 
sively of adults or integrated into regular 
classes. Relatively small adjustments in plan- 
ning may provide substantial benefits for 
adult learners as well as enrich the experi- 
ences of regular students. 

In designing curricula and courses of 
study for adults, teachers should adapt course 
content and use teaching strategies that 
both meet the needs of adult learners and 
take advantage of their unique characteris- 
tics. The following are some characteristics 
of adult learners: 

~ Most adult learners consider formal 
learning as subsidiary to their primary 
role, which is mainly socially oriented 

(e.g., parent, citizen). Their enrolment 

in formal learning programs is basically 

voluntary and usually on a part-time 
basis. However, the fashion arts program 
may give the adult learner a specific 
direction for self-employment. 
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- They tend to have broader experiences, 
to come from a greater variety of back- 
grounds, and to have a greater range of 
interests, attitudes, levels of formal edu- 
cation, occupations, and family respon- 
sibilities than adolescents. 

- They are motivated to undertake formal 
learning for a definite purpose. They 
may need programs to help them in 
their present careers or in their personal 
or professional growth. 

- Adults tend to have a preferred mode of 
learning that has been defined through 
their past learning experiences in school. 

- Adult students are very pragmatic and 
therefore prefer learning experiences that 
are problem-oriented. 


Fashion arts provides an opportunity for 
interaction between adult learners and reg- 
ular day students in which both can explain 
their experiences and points of view. Although 
the following suggested techniques are suit- 
able for most classroom situations, they 
are especially important for programs that 
include adult learners. 

- The learning objectives should be rea- 


sonable, rational, relevant, and purposeful. 


- The level of language used in instruct- 
ing adult learners should reflect their 
level of maturity. 

- The experiences of adult learners should 
be utilized in the classroom. 

- Teaching strategies should include small- 
group discussions and individualized 
learning methods. 

- Self-direction and autonomous learning 
should be encouraged by providing learn- 
ers with increasing responsibility for task 
analysis, determination of course content, 
and choice of evaluation methods. 

- Courses should be provided at appropri- 
ate levels of difficulty to accommodate 
the learning abilities of adults. 

- A safe and comfortable learning envi- 
ronment should be provided for the 
adult learner. 


- Immediate feedback should be provided, 
and regular encouragement should be 
offered in order to help adult students 
take charge of the learning process. 

- A broad range of evaluation methods, 
both formative and summative, should 


be used. 


2.5 Racial and Ethnocultural Equity 





It is essential that Canadians be aware of the 
cultural and racial composition of our soci- 
ety. Teachers should develop courses that 
are consistent with the educational goals of 
race and ethnocultural equity, reflecting 
fairly and accurately Canada’s multicultural 
and multiracial society. Fashion arts can 
contribute to the attainment of these goals, 
since clothing and personal adornment is 
one of the ways in which cultural traditions 
are expressed and maintained. 

In particular, the fashion arts program 
will assist and encourage students to: 

- develop or retain a personal identity by 
becoming acquainted with the histori- 
cal roots of the community and culture 
of their origin and by developing a sense 
of continuity with the past; 

~ learn the social skills and attitudes that 
will enable them to work effectively 
and responsibly within Canada’s multi- 
cultural and multiracial society; 

- develop an understanding and apprecia- 
tion of the fashion traditions of many 
cultures through a variety of learning 
activities. 


Through the study of fashion arts students 
should recognize the strong relationship 
between self-awareness and cultural awareness. 
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PLANNING INSTRUCTIONAL 


APPROACHES 





3.1 Levels of Difficulty 





Courses developed from this guideline may 
be offered at three levels of difficulty - 
basic, general, and advanced - and may be 
adapted where appropriate to meet the learn- 
ing needs of exceptional students. The gen- 
eral characteristics of the three levels of 
difficulty are outlined below. 


Basic level. Basic level courses should focus 
on the development of personal skills and 
self-confidence and on preparation for the 
world of work and leisure. They should 
assist students to prepare for a successful, 
independent personal and working life, to 
communicate effectively, and to develop 
respect for the environment, concern for 
personal well-being, and a positive approach 
towards work and leisure. 

Basic level courses in fashion arts should 
emphasize activities related to obtaining a 
job and acquiring knowledge and skills for 
personal use. The concepts presented should 
be directly related to classroom and life 
experiences wherever possible. 


General level. General level courses should 
prepare students for employment or for fur- 
ther education at colleges of applied arts 
and technology and other postsecondary 
educational institutions. 

General level courses in fashion arts 
should help students to develop critical- 
thinking and creative problem-solving skills, 
to understand the language and issues of 
fashion arts as well as the assumptions con- 
veyed through fashion, and to acquire a 
fundamental knowledge of the terminology 
used in the fashion industry. These courses 
should also provide students with an over- 
view of the career opportunities available in 
the various fields of the fashion industry. 
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Advanced level. Advanced level courses 
should focus on the development of aca- 
demic skills and should prepare students for 
entry into university or colleges of applied 
arts and technology. Such courses should 
help students to understand the theoretical 
principles, practical applications, and sub- 
stantive content of fashion arts and should 
emphasize the development of critical- 
thinking and creative problem-solving skills. 


3.2 The Learning Process 





Since learning is an interactive process, the 
fashion arts courses should involve students 
in discussion, observation, research and spe- 
cial projects, group activities, and experi- 
ential learning. Not only should students 
acquire knowledge, attitudes, and skills in 
the subject matter, but they should also 
become more skilled as learners; students 
should acquire the ability to analyse problems 
independently and should derive satisfaction 
from both independent and co-operative 
accomplishments. 

When preparing a fashion arts course, 
teachers should plan to use a variety of teach- 
ing approaches. The following questions 
may serve as a checklist for teachers when 
planning teaching strategies and learning 
activities. 

- Are there opportunities for students 
to describe personal experiences and 
express their own beliefs and values? 

- Are students able to discuss and reflect 
on the similarities and differences among 
their shared personal experiences? 

- Are there activities designed to build on 
students’ experiences and to ensure that 
they understand the concepts presented? 

- Do students have the information they 
require about each specific concept 
or topic? 
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- Are students able to develop and dem- 
onstrate a mastery of acquired knowl- 
edge and skills? 

- Are there opportunities for students to 
solve problems and design their own 
open-ended explorations of concepts? 

- What opportunities are provided for 
students to synthesize the results of 
their learning and to share the meaning 
and usefulness of what they have learned? 

- Are there ways of challenging students’ 
creativity to find new ways of sharing or 


applying what they have learned? 


A number of selected instructional approaches 
are described below. The list is not intended 
to be exhaustive, but has been designed to 
highlight a few approaches that are appro- 


priate to fashion arts courses. 


Individualized learning and indepen- 
dent study. The terms individualized learning 
and independent study have slightly different 
connotations. Both activities are based on 
the premise that students who engage in a 
learning program that is of interest to them 
learn more and, in the process, acquire 
better learning techniques. 

Learning is individualized when students 
feel that they have some control over one or 
all of the following: the frequency and dura- 
tion of meetings with the teacher and of 
study sessions, the choice of subject matter, 
the sequence of units, the depth of treatment 
of the material, the course objectives, the 
decisions on students’ readiness for assess- 
ment, the criteria for evaluation, and the 
learning methods. The more students 
participate in determining the components 
of their learning activities, the more 
independent they become. 

The techniques of independent study must 
be learned. As the program progresses, stu- 
dents can become increasingly independent. 
For example, learning packages and computer- 
assisted instruction may be helpful at first, 


since they allow students to work indepen- 
dently within a specific time frame while 
depending on a teacher-structured package 
for content and learning procedures. In an 
independent-study situation the teacher must 
act as a facilitator, providing direction based 
on the goals of education and the aims of 
the fashion arts program, setting the expec- 
tations for activities, and negotiating with 
students about the paths of their inquiry at 
predetermined intervals. Contracts between 
the teacher and students may be used to set 
limits and to clarify the procedures to be 


followed (see subsection 6.3 of OSIS). 


Small-group activities. Many students 
respond well in learning situations that in- 
volve working in small groups. Some indi- 
viduals may need others to stimulate or 
help them to learn while others are moti- 
vated by a team effort. Since much of 
learning involves social interaction, the 

use of small groups may increase students’ 
opportunities to derive meaning from cer- 
tain tasks. Where a project is large, small- 
group activities may be combined with indi- 
vidual tasks. For example, students can start 
the project in small groups; then they can 
work individually, on different parts of 

the project; and finally they can return to 
their groups to share the difficulties and 
successes that they encountered and to 
complete the project. 

Small-group instruction can also facili- 
tate classroom organization. A large class 
may be divided into groups, which then 
work on units requiring different resources 
and facilities. Through the use of small 
groups, more students can be involved in 
role playing, discussing case studies or issues, 
solving real or hypothetical problems, ex- 
ploring new concepts, and sharing equip- 
ment and resources. 
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Inquiry method. The inquiry method 
requires students to ask, as well as respond 
to, specific questions that can be answered 
by the use of different types of thinking 
(i.e., critical, analytical, imaginative, and 
conjectural). To answer questions, students 
will rely on reason, evidence, inference, 
intuition, and generalization. Questions 
should be appropriate to the objectives of 
the unit of fashion arts being studied and to 
the aims of the fashion arts program. 

The basic inquiry model presented in 
the Ministry of Education document Research 
Study Skills (1979) provides a structured 
framework that will help students identify 
and understand a variety of issues in fashion 
arts and provide them with strategies for 
completing specific projects. 


Demonstration. When information is pro- 
vided on such topics as colour application, 
fibres, fabric construction, and fashion sil- 
houettes, it is important to use samples, 
illustrations, media, or real-life presenta- 
tions. While demonstrations tend to be 
teacher-centred, they may provide opportu- 
nities for students to present various con- 
cepts. Demonstrations may involve the whole 
class or may be done with small groups. 


Learning-activity packages. In a learning- 
activity package, the main ideas or concepts 
to be learned are outlined, the objectives 
are stated, and a variety of learning experi- 
ences are described clearly so that students 
can follow the directions, individually or in 
groups. Such learning experiences could 
involve, for example, discussions, experi- 
ments, interviews, and research. 
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3.3. Language Across the Curriculum 





Since the language activities of speaking, 
listening, reading, and writing are the basic 
means of learning common to all subject 
areas, teachers should ensure that these four 
aspects of language receive appropriate 
emphasis and treatment in fashion arts. 
Teachers should create an environment that 
encourages students to use language to explore 
concepts, solve problems, and explain ideas. 
It is important that students learn and use 
the specialized terminology of fashion arts. 
Fashion arts provides many opportuni- 
ties for teachers to assist students to develop 
their language skills. Learning activities 
involving writing in a variety of forms 
(e.g., fashion journalism, press releases, fash- 
ion advertising), audio-visual presentations, 
and small-group discussions should be en- 
couraged. Students will better appreciate 
the use of language skills if they understand 
how these skills relate to the expectations 
of the fashion industry; for example, inter- 
viewing and working with the public are 
integral to fashion merchandising. Since fash- 
ion arts involves a substantial visual compo- 
nent, an understanding of non-verbal language 
and communication is also essential. 


3.4 Computer Applications in 
Fashion Arts 





Much has already been said about the intro- 
duction and use of computers in our society 
and about their impact on education. With 
the increased availability of microcomputers 
in schools, fashion arts courses must provide 
increased opportunities for students to 
acquire knowledge and skills related to com- 
puter technology and to understand how this 
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technology is used in the fashion industry. 
This can be done in a number of ways. For 
example, teachers could: 

- explore the capabilities and applications 
of computers in assisting with the learn- 
ing process in the classroom. This might 
include simulations of problems, such 
as those encountered in fashion retailing; 

- provide students with opportunities to 
learn what type of information is avail- 
able through computers. For example, 
students could be encouraged to use 
computerized guidance services to ex- 
plore career opportunities; 

- encourage students to use word process- 
ing in preparing reports and documents; 

- explore ways in which computer tech- 
nology is directly affecting the fashion 
industry; for example, in the design, 
production, and sale of garments, the 
dyeing of materials and garments, the use 
of computer-assisted manufacturing in 
fashion production, the use of inventory- 
control software in fashion merchan- 
dising, and the use of teletext and 
videotext to allow the consumer to shop 
at home; 

- discuss with students the ethical issues 
related to the use of the new technology 
and consider the implications of the 
technology for society in the future. 


3.5 Information on Career 
Opportunities 





All students in fashion arts should be learn- 
ing about employment opportunities in the 
fashion industry. Jobs may be found in the 
textile industry and with clothing manufac- 
turers and retailers. Satellite industries such 
as cosmetology, modelling, and the produc- 
tion of fashion accessories may also make 
use of skills developed in the fashion 

arts program. 


Students will also require current infor- 
mation about the educational requirements 
for admittance to university and community 
college programs. Information about post- 
secondary and employment opportunities is 
contained in the database of the Student 
Guidance Information System (SGIS). 
Students and teachers may access this data- 
base through a microcomputer or may obtain 
the information by mailing a request to the 
Ministry of Education. 

Fashion arts teachers and guidance coun- 
sellors should work together to: 

- provide students with the information 
they need to make appropriate educa- 
tional decisions; 

- assist students in their subject selections; 

- advise students on the most appropriate 
training routes to meet their needs; 

- teach students job-application and 
interview skills; 

- find professionals in selected fields to 


act as student mentors; 


help students compile a fashion arts 
portfolio. 


Students should be encouraged to consider 
current employment trends and possible 
changes in future employment opportunities. 
It is important for students to understand 
that current technological development is 
radically changing the character of many 
work environments, and that as a result of 
these changes, many jobs are being redefined. 
Career education should acknowledge that 
the jobs and work skills in the fashion 
industry may undergo change throughout an 
individual’s lifetime. 
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3.6 Safety Considerations 





A concern on the part of students for safety 
and accident prevention must be an objec- 
tive of all fashion arts courses. Teachers of 
fashion arts should be familiar with the 
relevant sections of the provincial Education 
Act and Occupational Health and Safety Act 
and the federal Hazardous Products Act, 
as well as with the safety policies of the 
Ministry of Education and their school boards. 
To ensure a safe educational or working 
environment, students must adhere to proper 
practices and demonstrate their knowledge 
of the proper use of all tools and equipment. 
Students must understand that dull, broken, 
or improperly adjusted tools and equipment 
are a frequent cause of injuries in both the 
classroom and the workplace. Students must 
also be made aware of the safety hazards 
inherent in certain fabrics and equipment as 
well as the hazards of improper grooming 
and dress when working around or with 
equipment. 
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DEVELOPING A COURSE OF STUDY 


AND INSTRUCTIONAL UNITS 





4.1 Course Planning 





Within the rationale of this guideline it is 
permissible to develop two Senior Division 
courses leading to the OSSD. Where there 

is insufficient enrolment to justify two 
courses, some form of bilevel or multigrade 
class may be necessary. In such cases, courses 
based on individualized instruction may be 


the best approach. 


4.2 The Course of Study 





This guideline outlines expected outcomes, 
which reflect the objectives and activities 
that make up the fashion arts program. In 
preparing a course of study, educators must: 
— assess the needs of their students and 
the community in relation to the par- 
ticular fashion arts program being con- 
sidered; and 
- identify the provincial goals of education 
and their interpretation that will support 
the fashion arts aims and objectives. 


A course of study must contain the name of 
the guideline on which the course is based, 
as well as a description of the course, its 
level of difficulty, credit value, aims, objec- 
tives, unit headings, content, methodology, 
and strategies for assessment and evaluation. 
The main resources for each unit should also 
be identified. 

The course description should provide a 
statement of intent for the fashion arts pro- 
gram. It should identify the course’s poten- 
tial application for postsecondary education, 
as well as the students for whom the course 
is intended. Any additional information that 
would be useful to students, such as the 


availability of a co-operative education com- 
ponent or other modes of course delivery, 
should also be indicated. 

The purpose of each course (as described 
in Part B of this guideline) should be stated 
in the course of study. The objectives, con- 
tent, and learning activities that make up 
each course should reflect the purpose. 

The course objectives should be specified 
under a separate heading. They should focus 
on the skills to be acquired by students and 
should include the specific objectives iden- 
tified for each unit in Part B of this document. 

The content identified in the guideline 
should be listed, and some guide to the time 
allocation for each unit of content should 
be provided. These time allocations should 
be approximate, as some flexibility is neces- 
sary to meet the specific needs of different 
groups of students. 

The techniques for assessment and the 
criteria to be used in evaluating student 
achievement should also be indicated. 


4.3. Instructional Units 





The outline of instructional units reflects 
the strategy to be used for managing the 
course and is the responsibility of the teacher. 
The outline should identify the following: 

- the characteristics of the students tak- 
ing the course, including their personal 
needs and attributes, their expectations 
for the course, their notions of issues 
that are important, and the skills and 
knowledge they believe to be necessary 

- the specific learning objectives 

- the teaching strategies 

- the strategies for assessing and evaluating 
student achievement and for improving it 

- the strategies for assessing and evaluat- 
ing course effectiveness and for making 
appropriate modifications where 
necessary 
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DEVELOPING A COURSE OF STUDY AND 


INSTR WCTTONAL UNITS 


In planning units and lessons, the teacher 
must translate the subject content into 
precise statements that describe the skills, 
knowledge, and attitudes that students are 
expected to gain from the unit. As well, the 
sequence of lessons for each unit and the 
order of the units should provide students 
with a perspective on the course as a whole. 
When students know what is going to hap- 
pen in their courses, their interest will 

be heightened, and their opportunities for 
achievement increased. 

The planning outline of the instructional 
units should also include plans for the assess- 
ment and evaluation of student achievement, 
including lists of the criteria to be used. 
Students should always be fully aware, at 
the beginning of any course, of the assess- 
ment and evaluation criteria that the teacher 
will use. 
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EVALUATION 





5.1 Evaluation of Student 
Achievement 





The evaluation of student achievement is 
one of the most important aspects of the 
education process. It involves making judge- 
ments about students’ progress and achieve- 
ment in relation to the aims and objectives 
of the program. It follows that the evalua- 
tion and interpretation of what the student 
has learned should not be separated from 
the instructional component of a course but 
should be an integral part of it. 

Evaluation is based on the results derived 
from a variety of assessment activities. Assess- 
ment involves techniques that clarify what a 
student knows and does not know, under- 
stands and does not understand, and can 
and cannot do. Assessment procedures should 
be appropriate to the objectives, which 
should be stated in measurable terms. These 
objectives may involve the acquisition of 
knowledge, skills, values, or attitudes. 

The purpose of student evaluation is to: 

- provide students and parents or guardians 
with information about the students’ pro- 
gress in achieving the program objectives; 

- help students identify their learning 
strengths and the ways in which these 
strengths can be developed further and 
utilized effectively; 

- help students identify their learning dif- 
ficulties and the ways in which those 
difficulties may be overcome most 
effectively; 

- ensure that informed decisions are made 
about each student’s program by the 
student, by parents, and by teachers. 


Evaluation is a process in which data are 
combined to develop a profile of student 
competencies, needs, and ways to address 
these needs. Evaluation also provides 
teachers with the means of assessing their 
teaching methods and of judging the appro- 
priateness of changes to individual or group 
activities to meet the needs of each individ- 
ual in the class. 


Teachers should use the following list of 
principles as the basis for assessment and 
evaluation of students in the fashion arts 
program: 

- Evaluation procedures should reflect 
the aims and objectives of the fashion 
arts program. 

- The continuous assessment of student 
achievement must be an integral part of 
the teaching-learning process. In any 
learning situation, students either are 
succeeding or are experiencing difficulty 
and thus are in need of redirection or 
additional help. Ongoing assessment 
identifies difficulties quickly and pro- 
vides a basis for immediate action. 
Furthermore, ongoing assessment assists 
the learning process where mastery of 
particular content is required. 

- Specific criteria for the evaluation of 
student achievement should be clear 
and understandable and should be com- 

‘ municated to students well in advance 
of the evaluation. 

- Peer evaluation can have a positive effect 
on students if it is handled sensitively. 
As they gain experience in evaluating 
and being evaluated by others, students 
will learn more, both directly and indi- 
rectly, about their achievements, abili- 
ties, interests, and aspirations. 

- It is important for students to develop 
the ability to assess their own skills and 
achievements through self-evaluation. 
Teachers may wish to evaluate certain tasks 
in co-operation with the students prior 
to having students practise self-evaluation. 

- The form of evaluation should be appro- 
priate to the task being evaluated, the 
kind of learning, and the stage of learn- 
ing. The objectives of structured learn- 
ing (e.0., the study of principles and 
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elements of clothing design) differ from 
the objectives of less sequential learn- 


ing (6.9%, 
communication about which of two items 


studies dealing with human 


a customer should purchase). 

- Care must always be taken to ensure 
that the effect of evaluation is informative 
and constructive. 


Although there are a variety of evaluation 
approaches, the following three general types 
of evaluation are suggested for teachers of 
the fashion arts program: 

- Diagnostic evaluation. Diagnostic 
evaluation is done when there is evidence 
to show that a student is experiencing 
difficulty. This type of evaluation can be 
done formally or informally. The main 
purposes of diagnostic evaluation are to 
determine the underlying reasons for 
learning difficulties, to assess the stu- 
dent’s special needs (e.g., specialized 
equipment, extra materials), and to 
provide the teacher with information 
on how best to support the student’s 
learning process. 

Formative evaluation. Formative eval- 


uation occurs throughout a course when 
students are studying new material. The 
main purpose of formative evaluation is 
to identify for the teacher those areas 
that require review as well as those that 
require further and perhaps different 
instructional attention. The data collected 
in formative evaluation should be analysed 
and used to modify and improve the 
quality of the course and the teaching- 
learning process. 

Students should always be shown the 
results of this evaluation. 


Summative evaluation. Summative 
evaluation takes place at the end ofa topic, 
a unit, a section, or a course. Summative 
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evaluation determines the level of student 
achievement and the effectiveness of 
the program. As with formative evalua- 
tion, the results of summative evalua- 
tion should be shown to the students. 
Summative evaluation tends to be con- 
cerned with students’ overall perfor- 
mance. It is important to stress that 
formative and summative evaluation are 
best viewed along a continuum. 


To assess student growth and progress, teach- 
ers should listen to, talk with, and observe 
students as they think through problems, 
work on projects, and participate in group 
activities. A variety of procedures can be 
used to assess students’ growth in knowl- 
edge and skills as well as the development 
of their ability to think critically and of 
positive attitudes towards fashion arts. For 
example, in addition to written tests - which 
should include objective questions, essay 
questions, and problem-solving questions 

- and to teacher observation of student 
behaviour, the range of techniques might 
include the use of checklists and journals, 
the preparation of fashion portfolios, oral 
and visual presentations, interviews, small- 
group activities, self- and peer evaluation, 
research projects, fashion reports, and com- 
puter simulations. 

The following are some strategies for 
assessing student growth and progress in 
fashion arts: 

- Listening to students. The student is 
the key person in the learning process. 

If the learning situation is to meet 

his or her needs qualitatively, then the 

teacher must listen to what the student 

says. This may be done both formally 
and informally. Listening while students 
are involved in their own learning pro- 
vides the teacher with the opportunity 
to intervene, either to support students 
personally, to ask critical questions that 
may encourage and direct progress, or to 
suggest appropriate changes. 


EVASE UAT ON 


It is essential that teachers allow 
time during classes to hear what students 
think or feel. Students who feel that 
they are listened to are likely to respond 
positively; teachers who listen are likely 
to ensure that students’ needs are met 
in the teaching-learning process. 
Observing. A great deal of information 
about student growth and progress can 
be obtained by watching the behaviour 
of students, interpreting the behaviour, 
and then discussing the behaviour with 
students. Observation can be done infor- 
mally as an integral part of the learning 
process or in a more systematic way, by 
the use of checklists based on specific 
criteria that are relevant to the aims and 
objectives of the fashion arts course. 

When using observation as a method 
of evaluating student achievement, 
teachers should consider the following 
suggestions: 

- using specific criteria when establish- 
ing the checklist or observation sched- 
ule and focus on a small number of 
criteria at any one time; 

- developing a strategy or plan for carry- 
ing out the observation; 

- designing the observation strategy and 
instruments to correspond to the stu- 
dents’ stage of development; 

- keeping informal notes to enrich the 
observation data; 

- varying the observation process by using 
audiotapes or videotapes of student 
activities; 

- ensuring that the observation findings 
are discussed with students and that 
they contribute to the learning process. 


Developing fashion portfolios. Fash- 
ion portfolios contain samples ofa 
student’s fashion work as well as descrip- 
tions of his or her work experience and 
co-operative education placements. They 


are extremely important for students con- 

sidering employment or postsecondary 

study in the fashion field. Each item 

within the portfolio should be original 

and should contain a written evaluation 

statement signed by both the teacher 

and the student. The following are some 

of the key materials that should be con- 

tained in the fashion portfolio: 

— evidence of fashion reporting 

- examples of practical seminar, fashion- 
show, or media presentations 

- personal information, including back- 
ground information, a personal résumé, 
a list of personal activities or involve- 
ment in the fashion world, and letters 
of reference or support 

- drawings of designs or patterns 

- examples of finished products 

- descriptions of related work experience 
or co-operative education experience 


The development and maintenance of a 


fashion portfolio is a useful technique 
to encourage students to become respon- 
sible for their own learning. While the 
teacher’s evaluation is necessary for each 
item in the portfolio, students should 
come to see that the personal nature of 
the portfolio encourages self-evaluation. 
Student presentations. The evaluation 
process should be linked to student pre- 
sentations, such as a fashion seminar or 
involvement in a fashion show. In such 
presentations, it is important to encour- 
age a balance between the knowledge 
presented and the individual’s participa- 
tion in the activity. 

The evaluation of presentations should 
be based on clearly stated criteria, which 
should be provided to students in advance. 
Strengths and weaknesses should be dis- 
cussed, and self- and peer evaluation 
encouraged. When such presentations are 
done in the context of a co-operative 
education program, evaluation by work 
supervisors should be included. 
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- Student projects. In fashion arts stu- 
dents should be encouraged to under- 
take projects and to complete them 
within a specific time period, thus 
duplicating expectations of the fashion 
industry. 

Where appropriate, the evaluation 
of projects and assignments involving 
practical applications of the content 
might also include an assessment of the 
students’ ability to interrelate theory 
and experiential activities. 

When assigning a project, teachers 
might provide the following information 
to clarify the parameters of the task: 

- astatement outlining the project, or 
choices for a project 

- a precise list of objectives that indi- 
cate the expectations for the project 
and for student learning 

- a description of the process that might 
be used to complete the project and 
of the type of project that is acceptable 

- a timeline that identifies dates for 
an interim draft presentation of the 
project, consultation, and the dead- 
line for the final project 

- the criteria that will be used to 
evaluate the project 


5.2 Evaluation of Fashion Arts 
Programs 





Program evaluation is integral to all phases 
of program development and implementa- 
tion. Initially, data may be collected to 
determine the need for a fashion arts pro- 
gram or the modifications required to an 
existing program to meet the requirements 
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of this guideline. In this sense, program 
evaluation provides data that can be used 
for future planning. Program evaluation also 
has a review function: to determine whether 
an existing program is meeting the purposes 
for which it was planned. When revisions 
are needed, program evaluation identifies 
the direction that the changes should take. 
When evaluating a fashion arts program, 

the following aspects of the program should 
be examined: 

- aims and objectives 

— program design 

- concepts and content 

- teaching strategies 

- resources and facilities 

- evaluation of student achievement 

- enrolment data and patterns 

- community needs 

- student satisfaction 


A variety of approaches should be used to 
evaluate the program, and every effort should 
be made to balance these approaches so 
that an appropriate perspective is provided. 
One approach is the use of an assessment 
instrument such as a questionnaire that can 
be distributed to a variety of groups, includ- 
ing students, fashion arts teachers, other 
teachers, principals, supervisory officers, 
trustees, parents, fashion industry person- 
nel, and other members of the community. 
In order to keep the evaluation of the pro- 
gram manageable, it may be necessary to 
use appropriate research procedures such as 
matrix sampling. Complementary approaches, 
such as interviews, document analysis, and 
situational studies, are important ways of 
obtaining additional data to enrich the sur- 
vey findings. In this manner a more mean- 
ingful picture of the value and worth of the 
fashion arts program can be obtained. 


ORGANIZATIONAL ALTERNATIVES 





6.1 School-Related and Community- 
Related Packages 





The term school-related package identifies a 
particular set of courses planned by the 
school to provide a curricular emphasis for 
students who may have a specific educa- 
tional or career goal in mind. Such a goal 
could include postsecondary education, 
training in a particular field, or general 
education in a particular area of study. 

A further explanation of these packages is 
found in subsection 5.9 of OSIS. 

The term community-related package iden- 
tifies a set of courses planned by the school 
and the community to provide students with 
a curricular emphasis related to the major 
economic base of the community. Any pack- 
age focusing on fashion arts should introduce 
students to skills and knowledge associated 
with a range of possible occupations. Through 
collaborative planning, teachers can build 
relationships among courses within a parti- 
cular package to facilitate students’ direct 
entry into employment or into training ina 
particular area of study. For example, such 
a package could include one of the follow- 
ing combinations: 

- fashion arts, visual arts, and business 

studies 

- fashion arts, English, and drafting 

~ fashion arts, drama, and business 

mathematics 

- fashion arts, French, and music 


Teachers may wish to follow the directives 
outlined in subsection 5.10 of OSIS to develop 
these packages. 


6.2 Work Experience 





Work experience provides students with a 
learning opportunity in the workplace as an 
integrated part of a specific course. Students 
are under the supervision of an employer 

for a limited period of time without pay. They 
are thus provided with experience in a job 
(e.g., in retailing or manufacturing) and are 
able to practise and reinforce the skills and 
knowledge they have acquired in school. Work 
experience also provides students with an 
orientation to the workplace and with oppor- 
tunities to explore various careers through 
discussions with experienced workers. 

Work experience is normally limited to 
one or two weeks in any one school year 
and should be carefully planned in advance. 
“The activities and objectives of the learning 
experiences in which the student is to be 
involved must be discussed beforehand by 
thé teacher and the employer or supervisor. 
Evaluation reports on the student’s experi- 
ence are prepared by both the employer and 
the student. 

Every precaution must be taken to ensure 
the safety and protection of students on the 
job site. Safe work stations, special instruc- 
tion in safe practices, appropriate clothing, 
and the provision of Workers’ Compensa- 
tion Board coverage for students are factors 
to be considered when out-of-school work 
experience components are planned”’ (OSIS, 
subsection 5.12, page 27). 
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ORGANIZATIONAL ALTERNATIVES 


6.3 Co-operative Education 





Co-operative education can be used to link 
the school with the world of fashion. It can 
provide students with realistic expectations 
of business and industry and a knowledge of 
available careers and their requirements. In 
some cases the out-of-school co-operative 
education placements should be designed 

to provide necessary experience that is not 
readily available within the school. They 
may include placements with fashion and 
textile retail stores, garment manufacturers, 
cottage industries, image consultants, ward- 
robe planners, fashion designers, and other 
self-employed fashion entrepreneurs. 

The experience in the workplace must 
complement the course in an educationally 
beneficial way. Credited time in the work- 
place cannot exceed two-thirds of the time 
assigned to the course. In all cases, the 
component of co-operative education must 
maintain the integrity of the stated educa- 
tional objectives. Both school officials and 
employers have a responsibility to monitor 
each student’s progress to ensure that the 
course objectives are being met. 

The parameters within which co- 
operative education can take place are set 
out in the ministry document Co-operative 
Education: Policies and Procedures for Ontario 
Secondary Schools, 1989. 
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INTRODUCTION TO FASHION (NZA) 





This course consists of the following 
five units: 

The Influence of Fashion 
Fashion Design Principles 
Fashion Production 

Fashion Merchandising 


O71 f& Us ho 


Careers in Fashion 


Purpose 


The purpose of this course is to explore the meaning and influence of fashion. Students will 
be able to acquire an understanding and knowledge of the language of fashion design and an 
understanding of the way in which the elements and principles of design are used to create 
fashion. Through an overview of the apparel industry and retailing formats, students will 
become aware of the various facets of fashion and of a variety of career possibilities in the 
different segments of the fashion industry. 


40 


INTRODUCTION TO FASHION 


Unit 1: The Influence of Fashion 





The intent of this unit is to explore the psychological and social reasons for wearing clothing 
and the messages that clothing sends to individuals and to groups. 


OBJECTIVES CONTENT 





Students will be provided with 
opportunities to: 





a) become aware of the social — clothing and appearance as visual symbols that affect 
significance of apparel and its social interaction 
effect on human behaviour; — the relationship between clothing and body language 

b) assess the extent to which — clothing as a reflection of individuality or of confor- 
groups influence the clothing mity to group behaviour (i.e., the influence of family, 
choices of individuals; peer groups, religious groups, music groups, and sports 

teams) 

c) identify ways in which clothes — visual impressions that are communicated to others by 

create visual impressions; clothing: specific clothing styles and accessories that 


create a strong impression 

— reasons for selecting clothing that creates an “‘illu- 
sion” or a desirable image 

— clothing, grooming, body language, and social etiquette 
as contributors to the creation of preferred images 

— the appropriateness of clothing as defined by age 
and activity 

— the use of clothes and adornment to display status or 
rank people within groups 

— clothing as an indicator of role (e.g., a police officer’s 
uniform) 

— the use of clothes to minimize physical irregularities 
or disabilities 

— the ways in which the apparel industry responds 
primarily to the needs of figure types 

— trends towards the production of specialized clothing 
for specific figure types (e.g., large-sized clothing and 
clothing for the disabled) 
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INTRODUCTION TO FASHION 








OBJECTIVES CONTENT 
d) explore clothing as an — the relationship between personality, clothing, and 
expression of individuality. personal appearance 


— clothing choices that reflect one’s personality 

— the impact of matching clothing characteristics to 
personality traits 

— clothing and adornment as reflections of social roles 
(e.g., formal, casual) 

— the relationship between the responses of others and 
one’s appearance 








Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 1: ‘Students will be provided with opportunities to become 
aware of the social significance of apparel and its effect on human behaviour.” 


Students working at the basic level can: 

- consider how clothing influences the behaviour of young people in the following situations: 
(a) when wearing jeans and T-shirts in a recreational setting, (b) when wearing business 
suits in a work setting, and (c) when dressed in formal attire at a prom; 

- develop a dress code for (a) bank managers, (b) real estate brokers, and (c) secretaries. 


In addition to completing the above-mentioned activities, students working at the general 
level can research ceremonies and rituals that require special dress and analyse the rationale 
for the expected dress. 

Students working at the advanced level can complete all of the above-mentioned activities 
and can also discuss social changes that have altered the North American approach to modesty 
in dress. 
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INTRODUCTION TO FASHION 


Unit 2: Fashion Design 
Principles 






The intent of this unit is to provide students with an understanding and knowledge of the language 


of design and an understanding of the way designers use the elements and the principles of design 


to create fashion products. 


OBJECTIVES 


CONTENT 





Students will be provided 

with opportunities to: 

a) consider the various aspects 
of fashion design and apply 
the principles of design to the 
study of fashion; 


an overview of the “whole” design by its component parts 


or elements (i.e., colour, line, space, form, texture) 


an overview of the principles of design: balance, empha- 


sis, proportion, rhythm, harmony 


the application of the principles of design in fashion 


an in-depth study of the elements of design: 


a) colour 


the meaning of terms related to colour and the 
dimensions of colour: hue, value, chroma or intensity, 
tone, shade, tint 

the use of colour for a variety of purposes (e.g., to 
create patterns, define shapes, create or communi- 
cate mood, express feelings, elicit personal or 
psychological responses, express cultural or ritual 
traditions) 

the influence of colour on the apparent size of the 
garment 

the colour systems: the Prang Colour System, the 
Munsell System, and personal colour analysis meth- 
ods such as the ‘‘seasons”’ colour system 

the application of a colour system to wardrobe plan- 
ning and to choice of makeup 


b) line 


the types of lines - straight and curved - and their 
use in the creation of illusion 
the use of structural and applied lines on garments 


©) space 


space as defined by the area inside and between lines 
the balancing of space and line 


d) form 


the form of a garment as defined by its overall contour 
the types of forms: rectangular, triangular, circular, 
and square 

the effect of form in creating “illusions” 
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INTRODUCTION TO FASHION 


OBJECTIVES 


CONTENT 





€) texture 

- the components of design that determine texture; 
for example, fibre, yarn, fabric, and finish 

- fashions in texture (i.e., changes in fashion result in 
changes in texture) 

- the consideration of such physical properties as size, 
mass, bulk, shape, and light absorption and reflection 
in the selection of texture 

- the use of combinations of textures to lend interest 
and to break the monotony of a garment or an outfit 





b) discover types of fabric design 
and the relationship of fabric 
design to the finished garment; 


the differentiation among pattern, motif, and fabric 
design 

the types of patterns and motifs: geometric, realistic, 
stylized, and abstract 

a consideration of the effects of motifs and the arrange- 
ment of pattern on the unity of the fabric 

the relationship of fabric design to garment construction 
the effects of fabric design on the body (e.g., the scale 
of the motif, its arrangement, and colour) 

the application of the combining of prints in garments 
(e.g., the use of a unifying theme such as colour and/or 
motif to unite two or more fabrics) 

a consideration of the effects of light sources (natural 
lighting, fluorescent lighting, etc.), distance from the 
garment (e.g., from a distance a pattern might appear 
different than from up close), and texture in fabric design 





c) become aware of the applica- 
tion of the principles and 
elements of design to the 
enhancement of facial features. 
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a study of head, face, and neck conformation (i.e., the 
size and shape of the head, facial features, and neck) 

a consideration of ideals and standards of beauty for 
males and females in different societies and groups 
cultural and historical perspectives on facial 
ornamentation 

the application of the principles and elements of the 
design of facial ornamentation 

the application of facial ornamentation through the use 
of cosmetics 

an outline of the facial framing details used by men and 
women: hair design, hats, jewellery, eyeglasses, 
necklines, scarves, and other types of ornamentation 


INTRODUCTION TO FASHION 


Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 2: “Students will be provided with opportunities to consider 
the various aspects of fashion design and apply the principles of design to the study of fashion.” 


Students working at the basic level can: 

- define and use key words to show their understanding of the colour concepts presented; 

- obtain two examples of each of the following uses of colour in a garment from current 
fashion magazines: (a) monochromatic colour scheme; (b) two or more primary colours; 
(c) two or more secondary colours; (d) warm hues; (e) cool hues; (f) complementary 
colours; and (g) analogous colours; 

- determine their own appropriate colour scheme by experimentation with fabrics and 
mount fabric swatches of their own colour scheme in a portfolio. 


Students at the general level can: 

- collect illustrations of designer fashions, discuss how designers use colour, and mount 
interesting choices on a bulletin board for display; 

- bring to class one well-co-ordinated outfit and explain their choice of colour combina- 
tions. They can then classify the colours of the clothes in their wardrobes, using the 
‘seasons’ colour system, and determine which season is represented most clearly. 
Students can rate how well their clothing is colour co-ordinated and make recommenda- 
tions for future wardrobe additions. 


In addition to completing the preceding activities, students working at the advanced level can: 

- experiment with shades and tints of colour by (a) creating a value chart by selecting a 
hue from the colour wheel and painting a 3-cm x 2-cm swatch, (b) adding black to create 
a variety of shades, and (c) adding white to create a variety of tints; 

- create a chroma chart by selecting a hue and painting four different tones of the hue. 
Students can present the chart horizontally, with the pure hue on the right-hand side; 

- create the following colour schemes: monochromatic, complementary, split-analogous, 
and triadic; 

- paint a colour swatch for each of the tertiary colours; 

- experiment with the many different paint mixtures that result in brown (e.g., orange and 
black), paint five 3-cm x 3-cm swatches of brown, and label each swatch with the names 
of the pigments used; 

- design and construct a swatch card for the incoming fashion season to be used by 
a manufacturer, pattern company, magazine, retail buyer, or consumer. The swatch 
card should include (a) an original theme, (b) colour samples, in fabric, yarn, or paint, 
(c) colour names, and (d) a written description of the colour and fabric trends for 
the season. 
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INTRODUCTION TO FASHION 


Unit 3: Fashion Production 





The intent of this unit is to familiarize students with the primary and secondary levels of 
production within the apparel industry. 


OBJECTIVES CONTENT 








Students will be provided with 
Opportunities to: 


a) explore the primary and second- — an overview of the three components of fashion 
ary fashion markets and the production and distribution: (a) the primary markets or 
production processes within industries that provide the raw materials of fashion 
these markets; (i.e., fibres, fabrics, leathers, and furs); (b) the sec- 


ondary fashion markets (e.g., manufacturers of apparel 
and accessories); and (c) the retail distributors 





b) acquire a knowledge of the — an outline of the components of textile products 
properties of natural and (i.e., natural and manufactured fibres) and their sources: 
manufactured fibres and their (a) natural fibre sources: animal, vegetable, and mineral 
suggested uses; and (b) manufactured fibre sources and generic names: 


wood pulp, petroleum, natural gas, and air (two basic 
types: the cellulosic fibres of rayon, triacetate, and 
acetate and the non-cellulosic fibres) 

— the use of fibres, fabrics, leathers, and furs as a medium 
of expression for designers’ ideas 

— the necessity of creating harmony between textiles 
and garment design 

— the unique features of some fibres 

— a comparison of fibres in relation to body and skin 
comfort and their use for apparel 

— an outline of recent technological developments in the 
production of fibres and their resulting use in apparel 
(e.g., the improvement of nylon for athletic wear) 

— the use of leathers, furs, feathers, jewels, sequins, and 
other materials in fabric construction 

— the terminology of textiles: textiles, fabric, fibres, 
natural fibres, synthetic fibres, yarn, leather, fur 
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INTRODUCTION TO FASHION 


OBJECTIVES 


c) gain an understanding of the 
fabric production sequence 
from fibre to finished goods; 


CONTENT 





the fabric production sequences: fibres to yarn to fabric 
and fibres to fabric 

the techniques used in fabric preparation: bleaching, 
scouring, singeing 

the methods of adding colour to fabrics: stock, yarn, 
piece, cross, and solution dyeing 

the methods of printing fabrics: roller, stencil, screen, 
rotary screen, discharge, resist, tie and dye, block, 
heat transfer 

the types of finished fabrics: mercerized, calendered, 
glazed, embossed, napped, weighted, sized, preshrunk, 
water-resistant, heat-set 

the methods of fabric construction: weaving, knitting, 
felting, braiding, non-woven web bonding, laminating, 
knotting, crocheting, lace making 

the relationship of fabric construction methods to 
specific end uses 

the relationships between fabric performance and 
garment construction 

the characteristics of fabrics of current interest 

the features and selling points of commonly used fabrics 





d) survey existing legislation 
pertaining to the textile 
industry and be able to 
interpret it; 


the terminology used for labelling textiles: fibre, con- 
sumer textile article, textile fibre, textile fibre 
content, textile fibre product, label, representation label 
the objectives of the federal Textile Labelling Act 

and the Textile Labelling and Advertising Regulations 
the information required on labels (e.g., fibre con- 
tent and percentage composition of each component) 





e) identify the factors that contri- 
bute to the appropriate care and 
maintenance of fibres, fabrics, 
garments, and accessories; 


the methods, equipment, and processes used in 
laundering and dry cleaning 

a comparison of the costs for various methods of 
cleaning garments 





f) develop an awareness of the 
construction techniques used 
in the apparel industry to pro- 
duce high-quality garments; 


the selection of fabrics on the basis of their suitability 
for the end use of a product 

the factors that determine the quality of the construc- 
tion of hems, seams, facings, and closures 

a demonstration and the application of the use of large 
and small equipment used by the apparel industry 
(20. Serena, electronic sewing machines, steamers) 
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OBJECTIVES CONTENT 

g) apply the construction — the construction techniques used to produce high- 
techniques used to produce quality garments 
high-quality garments. — the application of sewing techniques that are efficient 


and that facilitate the completion of a project 





Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for the 
following objective in unit 3: “Students will be provided with opportunities to acquire a 
knowledge of the properties of natural and manufactured fibres and their suggested uses.” 


Students working at the basic level can: 

- visit a fabric store and prepare a report on the fabrics that are being featured. If possible, 
arrangements might be made for students to speak with a fabric buyer; 

- collect advertisements related to clothing and weather conditions, list the fabrics that are 
currently featured for diverse weather conditions, discuss the relative merits of these 
fabrics, and summarize their conclusions; 

- using a brochure or catalogue, identify fibres and fabrics currently used for men’s and 
women’s clothing, under such categories as shirts, suits, sportswear, and jeans. 


Students working at the general level can: 
- prepare an exhibit of closely related fabrics, indicating similarities and differences (e.g., pile 
fabrics, including corduroys with different types of wales, velveteen, and velvet); 
— collect advertisements for clothing, identify the fabrics in the advertisements, and write 
a description of the properties of the fabrics. 


Students working at the advanced level can: 

- prepare a “how to distinguish” quiz for class review, including fabrics that are closely 
related, such as poplin and broadcloth, ottoman and bengaline, and batiste and percale. The 
class can be divided into two opposing teams, with the members of each team asking the 
members of the other team questions from a prepared list. Students can keep score of 
their correct answers; 

- establish a classroom resource centre containing information about the different types of 
textiles used for sports such as downhill and cross-country skiing, jogging, swimming, 
walking, gardening, bicycling, and other outdoor sports; 
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determine the clothing needs for one sport of their choice and summarize the fabric 
characteristics required to protect people against a variety of environmental conditions; 
read selected references in order to compile a list of the qualities of fabrics that modify 
the effect of the environment on the body, analyse the relative merits of such fabrics, 
summarize their conclusions, and share them with the class; 

monitor newspapers or television for a specified period of time for indications of develop- 
ments in outdoor clothing. They might try to determine whether these changes are due 
to technological advances or to the whims of fashion and then report their findings 

to the class; 

identify the properties of certain fibres that contribute to the wearability and ease of care 
of the fabrics made from these fibres; 

peruse the advertising sections of leading national and international fashion magazines or 
newspapers and clip advertisements that illustrate each type of fibre or fabric from a 
given list. They can underline the advertising copy that provides the significant information. 
The list of fibres or fabrics might include the following: acetate, cuprammonium rayon, 
linen, silk, wool, cotton, acrylic, nylon, polyester, spandex, viscose rayon. 
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INTRODUCTION TO FASHION 


Unit 4: Fashion Merchandising 





The intent of this unit is to provide students with an overview of retailing formats and of the 
role of the personnel employed in handling and selling merchandise. 


OBJECTIVES CONTENT 








Students will be provided with 
opportunities to: 


a) investigate a variety of re- — a comparison of the forms of fashion retailing in the 
tailing formats, comparing past (e.g., country stores, country trading posts, itin- 
their internal organization, erant pedlars) 
structure, and approach to — a comparison of various retailing formats for fashion, 
fashion merchandising; such as department stores, specialty stores, chain stores, 


mail-order houses and catalogues, discounting retail- 
ers, franchises of designers and manufacturers, 
shopping centres, private showings, direct selling (door- 
to-door, party plans), and flea markets 


b) define terminology related to — the terminology of fashion merchandising: couture, 
fashion merchandising; high fashion, fad, style, mass market, consumer demand, 
cyclical timing 


c) investigate the changing nature — the definition of fashion trends and fashion cycles 
of fashion as reflected by cycles — the five stages of a fashion cycle: innovation, acceleration, 
and fashion trends; general acceptance, decline, and obsolescence 


— the relationship between a retail store’s analysis of 
consumer acceptance of a fashion and its buying decisions 

— the theories used by fashion merchandisers to describe 

trickle- 
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the fashion movement: the “trickle-down , 
across ,’ and “‘bottom-up” theories 

— the ways in which designers, manufacturers, and 
merchandisers predict fashion cycles when making 
business decisions 





d) gain an understanding of — the function and availability of fashion information 
the current auxiliary fashion and advisory services 
enterprises. — the role of other fashion enterprises, such as display 


consultants, market-resource agencies, and trade 
associations 
— the role of the news media in covering fashion 
— the role of fashion magazines in the apparel industry 
— the function of trade publications 
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OBJECTIVES CONTENT 





— the function of fashion advertising and publicity agencies 

— an overview of the professional groups and associations 
that represent various phases of fashion manufacturing, 
retailing, merchandising, advertising, publishing, 


and education 





Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 


the 


following objective in unit 4: “Students will be provided with opportunities to investi- 


gate the changing nature of fashion as reflected by cycles and fashion trends.” 


Students at the basic level can: 


survey fashion newspapers and magazines, attend a fashion show, and view fashion videos 
to identify a fashion trend for a garment or for an accessory and determine the status of 
this trend within the five stages of the fashion cycle (i.e., at which stage the trend is at 
present -at the innovative and rise stages retailers will be testing the market with a 
limited stock, and only fashion trend-setters will be wearing the trend; at the general- 
acceptance stage the style will be readily available at retail outlets; and at the decline 
and obsolescence stages the trend will be available at discount prices, and fashion leaders 
will have abandoned it); 

discuss their findings and draw conclusions. 


Students at the general level can: 


survey fashion periodicals and newspapers, attend fashion shows, and view fashion videos 
to identify several current fashion trends and determine the status of the trends within 
the five stages of the fashion cycle (i.e., at which stage the trends are at present); 

choose one fashion trend from the past and examine its fashion cycle; 

draw conclusions about the fashion cycles of several current fashion trends from their 
assessment of current and past fashions; 

make predictions for a current fashion trend that is in the early stages of the fashion cycle 


and follow its status for several months. 


Students at the advanced level can: 


research a fashion trend using various media; 

attend the annual Canadian Fashion Showcase to view fashions for the next year and survey 
retail outlets to identify future trends; 

develop a set of criteria to assess the status of a fashion trend; 

compare the status of the above trend at the local, national, and international levels; 
interview a buyer who has to make buying decisions in regard to a current trend. In prepara- 
tion for the interview, students should determine the facts that the buyer knows about 

the trend, list assumptions that the buyer could make about the trend, determine problems 
that could arise from each assumption, list possible solutions, and select one solution 

that seems to be most appropriate for the buyer; 

develop a case study of a buyer based on the interview they conducted. 
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Unit 5: Careers in Fashion 





The intent of this unit is to provide students with an overview of career possibilities in the 


various segments of the apparel industry. 


OBJECTIVES 





Students will be provided with 

opportunities to: 

a) investigate career opportunities 
in the fashion industry; 





CONTENT 


the employment opportunities that exist in the fashion 
industry (e.g., fashion and fabric production, apparel 
manufacturing and retailing), and in the satellite 
industries (e.g., cosmetology, media work, promotion, 
photography) 

the community-based resources related to the job- 
search and educational requirements for careers in the 
fashion industry 

information on the local, provincial, federal, and 
international colleges and universities that provide 
fashion programs 





b) explore the relationship 
between technological change 
and career opportunities in the 
fashion industry; 


changes in the work environment due to technological, 
economic, and social change; the impact of technol- 
ogy and computerization, resulting in the redistri- 
bution of jobs, which may lead to unemployment or 
job retraining 





c) become aware of the skills 
required for employment in 
a particular segment of the 
fashion industry. 


an exploration of the competencies required for various 
careers in the fashion industry 

an exploration and application of basic job skills, such 
as selling techniques and communication skills 

a consideration of the appropriateness of dress at 

work and the written and unwritten dress codes in the 
workplace 

the planning of a wardrobe appropriate for a workplace 
setting 
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Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
S £8 ; 

the following objective in unit 5: “Students will be provided with opportunities to investi- 

gate career opportunities in the fashion industry.” 


Students in the basic level program can: 

- invite a resource person to speak to the class about fashion-related careers, determine 
how this person was attracted to the fashion area, and list the positive and negative 
aspects of this individual's job; 

- role-play a job interview, playing the applicant and the interviewer and using a prepared 
set of interview questions. Students should dress for their roles and describe why they 
chose the outfit they wore. One observer may be selected to give balanced feedback to 
the “‘applicant”’; 

- make a collage for classroom display of want ads from the local newspaper that relate to 
the fashion industry. 


In addition to completing the preceding activities, students working at the general level can: 
- visit guidance departments and career and employment centres to research educational 
requirements and salary ranges for selected fashion-related careers; 
- as a follow-up to these visits, write a career profile for a particular job that includes the 
following information: job description, related opportunities, training required, salary 
range, personality profile. 


In addition to completing the activities listed above, students working at the advanced level can: 

- as a Class, visit one or several local colleges that offer fashion programs; 

- as a follow-up to a class visit to a local college, (a) in groups, prepare reports on the 
educational requirements for the programs, the courses offered, the expected workload, 
and the likelihood of follow-up job placements (each group can examine a different 
program), and (b) as a class, present an overview of the programs offered for the fashion 
industry; 

~ research fashion-related businesses in the community and list them according to the 
following categories: textile industry, apparel industry, custom tailoring/serving, 
retail business, accessory industry. 
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This course consists of the following 


five units: 

1. Fashion and Human Behaviour 

2. Fashion Production and Marketing 
3. The Role of Fashion Designers 

4. The Canadian Fashion Industry 

5. Fashion Through Time 

Purpose 


The purpose of this course is to help students develop an awareness of the origins, influence, 
and importance of fashion as a medium of communication and as an expression of national, 
cultural, and personal identity. A historical perspective on fashion design and the role of 
fashion designers will provide students with a basis for understanding the trends and factors 
that have shaped fashion in the past and present and a foundation for predicting fashion trends 
of the future. Through the study of the Canadian fashion industry and its economic importance, 
students will be able to assess entrepreneurial opportunities within the primary and second- 


ary fashion markets. 
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FASHION FUNDAMENTALS 


Unit 1: Fashion and Human 
Behaviour 





The intent of this unit is to develop students’ awareness of the origins, influence, and 


importance of fashion as a medium of communication and as an expression of national, 


cultural, and personal identity. 


OBJECTIVES 


Students will be provided with 

opportunities to: 

a) gain an understanding of the 
social purposes of clothing and 
personal adornment; 


CONTENT 


the psychological and sociological influences of dress 
in social interactions 

the role of appearance in daily activities 

the origins of dress and adornment 

the universality, purposes, forms, and functions of clothing 
and adornment 





b) gain an understanding of the 
protective and utilitarian func- 
tion of clothing; 


the use of clothing for physical protection 
the utilitarian function of clothing 








c) investigate socio-cultural pat- 
terns that influence collective 
forms of dress; 


the transmission of culture through clothing and 
physical artefacts such as jewellery and uniforms 

the importance of the cultural learning of socially 
acceptable patterns of dress 

sharing among cultures as evidenced in the assignment 
of common meanings to clothing symbols 

the cultural transformation of fashion as an ongoing 
process of change taking place at different rates in 
different cultures 

variations in the patterns of cultural dress as a result 
of scientific, aesthetic, moral, and ritualistic factors 
the social norms of folkways, customs, mores, and 
laws in relation to clothing and adornment 

the symbolic use of clothing in ceremonies, rituals, and 
sports (e.g., wearing a team’s colours to a football game) 





d) assess various factors that 
influence the change of 
fashion within a society; 


the economic, social, religious, and political factors 
that impede or enhance fashion change in societies 
the influence of changing sex roles on change 

in fashion 
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FASHION FUNDAMENTALS 


OBJECTIVES 


e) gain an understanding of fash- 


f) become aware of the various 
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CONTENT 





ion as a factor in group and 
organizational behaviour; 


factors that affect personal 
fashion choices. 


the cultural values and attitudes pertaining to the dress 
of youth and children through time (e.g., children dressed 
as miniature adults prior to the eighteenth century) 
the influence of sports and leisure on fashion trends 
(e.g., the introduction of jogging suits) 

the promotion of new developments in international 
fashion by rapid-communication technology 

the process of acculturation through the adoption of 
the styles of another culture and the blending of 
cultural elements related to dress 





the effect of clothing and personal adornment in the 
creation of visual impressions in groups and organizations 
clothing as a factor in group dynamics 

the relationship between clothing and group cohesive- 
ness and acceptance 

clothing conformity and individuality within groups 
and organizations 

the purpose of dress codes in organizations, groups, 
and workplaces 


the consideration in wardrobe management of 
geographic location, climate, local customs, sex, 
occupation, lifestyle, and income 

wardrobe requirements for jobs interviews, work 
environments, and personal lifestyles 


FASHION FUNDAMENTALS 


Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 1: “Students will be provided with opportunities to become 
aware of the various factors that affect personal fashion choices.” 

Students working at the basic level of difficulty can develop a questionnaire that can be 
used during interviews to determine the factors that influence the fashion choices of their 
peers. After completing the interviews, the students can compile, analyse, and discuss the data. 

Students at the general level of difficulty can develop a questionnaire that can be used 
during interviews to determine the factors that influence the fashion choices of people of 
various ages. After completing the interviews, they can work in small groups to compile, 
report on, and analyse the data. Their findings can then be compared with those of fashion 
resources that deal with personal fashion choices. 

Students at the advanced level of difficulty can write a report defining their personal 
philosophy of fashion and the way this philosophy is reflected in their fashion choices. In 
their report they should include a description of the development of their attitudes towards 
fashion, the list of guidelines they use in selecting or rejecting particular styles, and the major 
factors that influence their fashion choices. 
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FASHION FUNDAMENTALS 


Unit 2: Fashion Production and 
Marketing 





The intent of this unit is to make students aware of the importance of the fashion market in 
Canada and of the interrelationship of the primary and secondary fashion markets. 


OBJECTIVES CONTENT 


Students will be provided with 
Opportunities to: 


a) investigate the apparel — fibres, fabrics, leathers, and furs as a medium of 
industry in Canada and the expression for the ideas of Canadian designers 
international factors that — a study of Canadian legislation that affects the dealer 
influence it; and the manufacturer 


— local and international factors that affect the Canadian 
apparel industry, such as government legislation, the 
availability of materials, the availability of labour, 
economic cycles, and the size of the Canadian market 





b) investigate the processes of — the differences in the concepts of selling and marketing 
apparel production and (The selling of goods implies persuasive selling. Mar- 
marketing; keting focuses on consumer wants through an analysis 


of preferences and demands; goods are then produced 
to satisfy preferences.) 

— the terminology of fashion marketing: fashion market, 
market segment 

— the stages of design and production planning in the 
secondary market: (a) the development of new designs 
by designers for a specific season, (b) the establishment 
of price ranges for particular market segments, and 
(c) the consideration of the availability and cost of 
materials, production techniques, labour, and style 
piracy (i.e., the copying of the designs of others) 

— the steps in preparing a fashion line: (a) drawing 
sketches, (b) creating sample garments, and 
(c) checking the design for production feasibility 

— the terminology of fashion production: cutting picket, 
grading, marking, cutting, bundling 

— an overview of the steps for producing a fashion line: 
(a) the assigning of style numbers to garments; 
(b) the production of master patterns in sample sizes 
by pattern-makers; (c) the making of duplicate samples 
for branch offices or trade shows 
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FASHION FUNDAMENTALS 


OBJECTIVES 


c) apply current techniques of 
garment construction to assist 
them in gaining a better 
understanding of fashion 
production; 


CONTENT 


the role of the production division in producing designs 
in various sizes and fabrics 

the function of the sales division in marketing the line 
of apparel 

the advance planning of seasonal lines or collections 
each season 

the introduction of lines to retail buyers: summer 
lines in January, first fall lines in March, second fall 
lines in April, and spring or early summer lines in 
October or November 








the application of the techniques of garment construc- 
tion in the production of woven and knit fabrics 

an overview of the application of new techniques 
developed by industry to garment construction 

(e.g., techniques for closures, waistbands, pockets, 
collars, sleeves, and cuffs) 

the use of new technology in garment construction 
(e.g., electronic machines and sergers) 

the use of notions (e.g., items that can be fused or glued) 
a consideration of the emphasis on time management 
in garment construction (e.g., using small blocks 


of time) 





d) gain an awareness of post- 
secondary education programs 
and careers in fashion arts. 


an overview of careers in the apparel industry 

(e.g., designer, engineer, fashion co-ordinator, grader, 
marker, pattern-maker, piece-goods buyer, salesperson, 
sample-maker) 

an overview of entry-level jobs for graduates of textile 
technology programs (e.g., converter/converting 
clerk, fabric technician, knit grapher, piece-goods 
buyer, quality controller, salesperson, textile designer, 
yarn merchant) 

an overview of entry-level jobs for graduates of fashion 
design programs (e.g., assistant designer, cutting 
assistant, sketching assistant) 

an outline of postsecondary education programs in 
fashion arts 
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FASHION FUNDAMENTALS 


Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 2: “Students will be provided with opportunities to investi- 
gate the processes of marketing apparel.” 


Students working at the basic level can: 
- survey stores in their community that have an identifiable target market (e.g., stores that 
sell mainly to the adolescent/young adult market); 
- describe the products offered, the price range, and the general age range of the clientele; 
- discuss possible reasons for the success of a store’s lines of clothing. 


Students working at the general level can: 
- distinguish between the concepts of selling and marketing by listing a variety of products 
that are sold by persuasive selling; 
- collect and analyse market-survey techniques (e.g., telemarketing and consumer surveys) 
and discuss the questions asked to determine customer preferences and demands. 


Students working at the advanced level can: 

- analyse current demographic trends (e.g., the increase in the number of seniors in the 
population) and the implications that they may have for the promotion of new fashion 
products; 

- select a fashion-related product and develop and distribute a market-research question- 
naire to determine its acceptability. Students must select a specific market segment to 
which to distribute the survey and should prepare an analysis of this target market 
(e.g., the “yuppies” of the 1980s - they are likely to have two incomes at their disposal, giving 
them extra income to spend; they may have only one child or none; they may see time as 
being more important than money and thus be receptive to a service-oriented approach 
to selling products; and they are likely to be socially active and to require a number of 
clothing changes or clothing suitable to a large variety of activities); 

- distribute the questionnaire to a representative sampling of the target group (e.g., a 
minimum of twenty-five people), tabulate the results, and interpret the data. 
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FASHION FUNDAMENTALS 


Unit 3: The Role of Fashion 
Designers 





The intent of this unit is to provide students with a historical perspective on fashion design 
and the role of the fashion designer in the initiation and creation of new fashions. 


OBJECTIVES CONTENT 





Students will be provided with 
opportunities to: 
a) become aware of the changing — a study of fashion as a “‘follow-the-leader” process 
nature of fashion; — the nature of the fashion cycle 
— the manner in which fashion designs originate 
— the role of designers in the creation of fashion 
— the techniques used in the prediction of fashion 





b) explore the influence of — the influence of Canadian designers (e.g., Alfred Sung, 
fashion designers on the world Marilyn Brooks, Pat McDonough, Linda Lundstrom, 
of fashion; Wayne Clarke, Diana Stevens, Debra Kuchmeé, Edi 


Johne, Regina Edwards, Pierre Poisson, Edith Strauss) 

— the influence of American designers (e.g., Geoffrey 
Beene, Liz Claibourne, Norma Kamali, Donna Karan, 
Perry Ellis, Mary McFaden, Ralph Lauren, Calvin Klein, 
Oscar de la Renta, Anne Klein, Bill Blass) 

— the influence of French and Italian haute couture 
designers (e.g., Gabrielle Chanel, Christian Dior, Yves 
Saint Laurent, Pierre Cardin, Guy Laroche, Ungaro, 
Karl Lagerfeld, Valentino, Christian Lacroix) 

— the role and influence of the European fashion centres 
that sell ready-to-wear fashions: French, Italian, English, 
West German, Spanish 

— the development and role of fashion centres in Pacific 
Rim countries such as Japan 

— fashion activities in major low-wage production centres, 
such as Hong Kong, Taiwan, South Korea, and the 


People’s Republic of China 





c) become aware of the various — an overview of the techniques used to design garments, 
techniques used in garment such as fashion drawing, draping, flat pattern designing, 
design; and computer-assisted drafting 
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FASHION FUNDAMENTALS 


OBJECTIVES 


CONTENT 








d) learn about and employ the 


€) 


f) 
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fashion drawing techniques used 
in designing a garment; 


an examination of fashion drawing as one technique 
used in garment design 

an examination of fashion sketches as distinct from 
descriptive drawing (e.g., exaggeration and idealism) 
the use of styling details in fashion drawing 

the purpose of fashion drawing and the methods used 
the development of drawing skills by imitation 

or copying 

the techniques for drawing the body as a fashion figure 
the techniques for drawing clothes 

the use of various media in fashion drawing 

(e.g., paint, felt pens, pencils) to achieve different effects 
the use of computers in fashion design 

an examination of the current style of drawing fashion 
figures and details such as hands and faces 

an analysis of advertisements that contain drawings of 
current fashion silhouettes and merchandise 

an analysis of the major retailers’ advertising formats 
and styles of illustration in a variety of national and 
international publications 





investigate Careers in 
fashion design; 


an overview of fashion careers that require an ability 
to sketch (e.g., designers provide sketches to pattern- 
makers so that they can interpret their ideas; illustrators 
use sketches to create fashionable images for a product 
or a store; and buyers use sketches to make notes of 
the garments they purchase) 





explore programs that support 
the career aspirations of young 
designers. 


— support programs such as Youth Venture Program 


(Ministry of Skills Development) and New Ventures 
(Ministry of Industry, Trade and Technology) 





FASHION FUNDAMENTALS 


Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 3: “Students will be provided with opportunities to explore 
the influence of fashion designers on the world of fashion.” 


Students at the basic level can: 
- make a list of the designers whose work is found in magazines, pattern books, and other 
media, and classify them according to their country of origin; 
- as a class, compile a portfolio of designs from various countries, noting fashion details of 
the designs that are distinctive for each designer. 


In addition to completing the preceding activities, students at the general level can research 
articles to determine which fashion designers they consider to be most influential and write 
a report for class presentation. The report should include noteworthy details of the designers’ 
careers, their design characteristics (with accompanying photographs and sketches), and the 
secrets of their success. 

In addition to completing the above-mentioned activities, students at the advanced level 
can consider the target market that designers address, the major clients of the designers, and 
the impact that client trend setting has on the acceptance of designs. Students may choose to 
study one designer, several designers, or a category of designers. Students may present their 
findings in the form of a slide presentation or fashion video. 


5d 


FASHION FUNDAMENTALS 


Unit 4: The Canadian Fashion 
Industry 





The intent of this unit is to enable students to understand the complexity of the Canadian 
fashion industry, its economic importance, and its entrepreneurial Opportunities and to 
develop some of the skills that are required in the fashion industry. 


OBJECTIVES CONTENT 





Students will be provided 
with opportunities to: 


a) become aware of the complexity — an overview of the variety of companies and individuals 
of the Canadian fashion indus- concerned with the production and distribution of textile 
try, its scope, its economic and apparel goods in the Canadian fashion industry 
importance, and its marketing — a consideration of the consumption of fashion articles 
practices; for men, women, and children and of the influential 


role of the consumer 





b) become aware of the economic — the past and continuing economic importance of apparel 
importance of apparel merchan- merchandising in Canada, from design concept to 
dising in Canada; retailer 


— the location of fashion markets in Canada 
— the nature, extent, and influence of fashion imports 





in Canada 
c) become aware of the role of the — the economic importance and nature of the accessory 
accessory and intimate-apparel industry in Canada (i.e., the manufacture of shoes, 
industries in the fashion busi- handbags, small leather goods, gloves, hats, jewellery, 
ness and of the relationship of sunglasses, scarves, belts, handkerchiefs, umbrellas, 
accessory design to apparel design; and wigs) 


— the economic importance and nature of the intimate- 
apparel industry in Canada 

— the effect of imports on the Canadian accessory and 
intimate-apparel industries 





d) analyse the fashion process; — the five sequential phases of the fashion process: inven- 
tion and introduction, fashion leadership, increasing 
social visibility, conformity within and across social 
groups, and decline and obsolescence 

— an analysis of the fashion process in different con- 
texts: sociological, communication, psychological, 
economic, cultural, geographic, historical, aesthetic, 
and business-marketing models 
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FASHION FUNDAMENTALS 








OBJECTIVES CONTENT 

e) investigate the role of — the power of advertising and fashion promotion in 
advertising in generating Consumer interest 
fashion promotion; — an overview of advertising skills 

f) develop some of the skills that are — the use of television, newspapers, magazines, and other 
required in fashion marketing; media to promote fashion 


— a study of creative display skills including an exploration 
of visual merchandising through effective displays and 
an outline of current trends for fashion and store 
image and design 





g) explore the factors that — an exploration of various factors that contribute to 
contribute to apparel apparel satisfaction for persons of various ages engaged 
satisfaction; in a variety of activities (e.g., design features, fabric 


details, supportive materials such as lining, underwires, 
and shoulder pads, finishing details) 





h) investigate the nature of — an overview of entrepreneurial opportunities in the 
entrepreneurship in the fashion fashion industry in light of social, technological, and 
industry. economic changes and a look at some recent examples 


of entrepreneurship 

— a consideration of the wide number of possibilities 
that exists for starting one’s own business, with a focus 
on community needs, financial resources, and shifting 
demographic patterns 

— the rights and responsibilities of employers and employ- 
ees, including reference to the provincial Employment 
Standards Act, Workers’ Compensation Act, and 
Occupational Health and Safety Act, and to other 
relevant legislation 

— examples of fashion entrepreneurship in Canada 





Hie 


FASHION FUNDAMENTALS 


Sample Learning Activities 


Sample learning activities are suggested below for each of the three levels of difficulty for 
the following objective in unit 4: “Students will be provided with opportunities to investi- 
gate the nature of entrepreneurship in the fashion industry.” 

Students at the basic level of difficulty can identify and prepare a list of the types of 
businesses they might consider starting in the fashion field. They can hold interviews with 
people who have begun small fashion businesses to determine the factors that they had to 
consider when they started up their businesses. 

Students at the general level of difficulty can complete the above-mentioned activity; 
then they can choose one type of business from the list and interpret the regulations that may 
affect that type of business. 

In addition to completing the preceding activities, students at the advanced level of 
difficulty can explain how to conduct market research, establish production techniques, and 
determine quality standards for their goods and services. 
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FASHION FUNDAMENTALS 


Unit 5: Fashion Through Time 





The intent of this unit is to have students examine fashion history in order to become 


aware of the trends and factors that have shaped fashion in the past and to survey present 


fashion trends in order to make statements about current and future fashion and to predict 


consumer preferences in future markets. 


OBJECTIVES 


Students will be provided 

with opportunities to: 

- investigate fashion in various 
time periods and in various 
parts of the world. 


CONTENT 


the similarities and differences between today’s fashions 
and those of the past in various parts of the world 
fashion in ancient and medieval times in Europe 
fashion in Western Europe during the Renaissance and 
the period that followed it 

fashion in various time periods in Africa, Asia, and 
South America 

aboriginal dress in North America through time 

the influence of the aristocracy on the fashion image 
at a particular time 

the nineteenth-century industrialization and mechani- 
zation of sewing and garment production and the 
democratization of fashion 

a consideration of individuals who were fashion trend- 
setters and who helped to change the status 

quo (e.g., Amelia Bloomer and the long Turkish 
pantaloons in 1851) 

the impact of current events on fashion trends; a 
survey of current fashion trends in Canada 

the influence of sports and leisure on fashion trends 
(e.g., jogging suits) 

the process of acculturation in apparel, as an adoption 
of styles and a blending of cultural elements take place 
the factors that influenced North American fashion 
(e.g., women’s suffrage, wars, depressions, screen 

and television personalities, the evolution of a more 
affluent society) 

the role of current communication technology in the 
fashion industry (e.g., it allows new fashion to be 
viewed and adopted around the world very quickly) 
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FASHION FUNDAMENTALS 


OBJECTIVES CONTENT 





— the factors that influence the revival of various styles 

— the forecasting of consumer preferences, including a 
consideration of factors such as fashion vs. function, 
readiness for change, demographic changes (e.g, the 
number of women in the work force), economic fac- 
tors (e.g., interest rates, economic recession, stock 
markets), and regional attitudes and preferences 





Sample Learning Activities 


Sample learning activities are suggested below for the three levels of difficulty for the 
objective in unit 5: “Students will be provided with opportunities to investigate fashion in 
various time periods and in various parts of the world.” 

Students at the basic level can view a play, musical, movie, or videotape set in another 
time period and write a fashion report on the garments and adornment worn in that era. 

In addition to completing the above-mentioned activity, students at the general level can 
examine fashion as it is reflected in a literary work of fiction, a biography, or a documentary. 

In addition to completing the preceding activities, students at the advanced level can 
analyse current fashions, identify earlier periods in history in which similar fashions were worn, 
and compare the economic, social, and political conditions that were prevalent then with 
those that exist now. 
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